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EXECUTIVE SUMMARY

In April and May of 2010 visited schoolsn Beijing, England and Wales, investigatingw
they catered for studentgth dyslexia. Theschoolsvariedfrom international schoolgublic
primary and secondary schHsao private specialist school€ach school had their own
unigue characteristics, but a number of common themes emergeanhable to discuss
this report.| amnow feeling more confident iatilising the knowledge gainad my own

practiceand also to share nipnowledge with otheteachers

| used a narrativenguiry approach to seek the information from each school, pngvad

number of questions but allowing them to retain ownership of the proBseeportis

written in a narrative form, aiming for easy reading dasdcribes each school visii¢de
philosophies and methodologies used in relation to teaching studéntyyslexia often
comparing and contrasting this with my experiences in New Zealand. The common themes
arethensummarised and this is followed by recommendations that may have implications for

educators in New Zealand.

A brief summary oftie recommedtationsmade to he Ministry of Educationo help students
with dyslexia to reach their potential ace
1 Establish a cohesiveational level plato developeacheiknowledge and
understanding dieaching students witthyslexig how to identify students ih
dyslexig and use strategies that are proven to be effective.
1 Ensure that a whole school approach is used to create a dyslexia friendly school
environment

1 Provide the necessary training to specialist teachers to help implement this plan.



Provide morespecialists to support the diverse needs of students of all ages including
Occupational Therapists, Speech Languagerdpists and Physiotherapists.

Make available Educationakixhologists for diagnosing students with dyslexia and
making recommendatiore help them reach their potential.

Work collaboratively with other stakeholders.

Support parents to understand dyslexia and support their child.



INTRODUCTION

| am a Resource Teacher: Learning and Behaviour (RTLB) and with my colleague,
work across twelve schools in the RangitiREIiLB Cluster. RTLB are itinerant
specialist teachers who work collaboratively with teachers to support stud&m&ars

one to terwith learningand/or behaviouradifficulties.

| applied for both a Ministry of Education Sabbatical and the Winston Churchill Fellowship
to help develop my knowledge and skills in the area of dyslexia that would enhance my own
professional practicand that of other educators in New Zealand by undertaking an
international tour of schools investigating how schools cater for students with dyslexa

very fortunatgo beawarded both

The reason that gave rise to me requesting these awards requires some explaragoh.
2007, the Nnistry of Education (MOEjormally recognised dyslexia and made a
commitment to placing more emphasis on assisting studentslysléxia(Ministry of
Education2007) When thisannouncement was made, | was serving as a Regional Co
ordinator on the New Zealand Resource Teacher: Learning and Behaviour Association
(NZRTLBA). Although tis announcement was welcomed by RTil challengéas

always beeithe lack of formal training on dyslexia within the New Zealand education sector.

The Ministry of Education (n.d.) describes dyslexia inith€ e a mpatépt brochure in the

following way:

Dyslexia is a term used to describe a range of persistent difficulties with reading and

writing, and often including spelling, numeracy or musical notation. Students with



dyslexia do not make expected progress in these areas in spite of good teaching and

the type of extra support that would be helpful for most other childpe)

In response to the MOE announcement, | initiated the establishment of a Dyslexia Working
Party (DWP) on the NZRTLBA National Executive and subsequently chaired the graup, wit

the aim of providing foundation knowledge of dyslexia to our members.

In 2008, the DWP producetdhat was termed an electroridyslexia Toolkitand

electronically distributed it tall 550 members nationwide help them build the much

needed foundatin knowledge of dyslexiaSubsequentlyhe MOE called upon three

members of the DWP to collaborate on the production of the teacher resource booklet "About
Dy s | dMinisamy®mf Education, 2008)Members of the NZRTLBA continue to collaborate
with theMOE, the Dyslexia Foundation of New Zealand (DF) HrelNew Zealan®&pecific

Learning Difficulties Federation (&ELD) as well as other main stakeholders.

A national survey to all NZRTLB Association members was undertaken in 2009 with the
intention of evaluating the relevancy of the Dyslexia Toolkit and ascertaining the professional
development needs of RTLB in this argane third of all members respond@d0 RTLB)

and theresults indicated that the Dyslexia Toolkit was very timedigvant and helpful.

RTLB indicated that they wemoderately confident in identifying students with dyslexia,

implementing strategies for students and supporting teachsiisdeits with dyslexia,

howevertheywer e | ess confi dent i ndystexigrienyt i ng scho

(Stewart 2009)



Reid (2004) describeshowtheer m Adysl|l exi a friendlgd was cr
decade ago while working Walesfor theBritish Dyslexia Associationndertaking training
It was from here that thierm and a whole school approaetas developedhichthen went

on to form the basisf further developments in scho@sound the world(p. 89.

| saw an opportunity to gaifirst hand, face to face experiende@aching students with
dyslexia by visiting schools that recognised and catered for students with dgsldxlas
obviously led me oversead he aim was tdelp inform and guide my professional practice
andthe exgriencemay also be advantageous to my RTLB colleaguneistherefore New

Zealand teachemnd students with dyslexia



METHODOLOGY

Given this investigation was practical in nature, | set about locating a wide range of schools
that eitherdentified themselves ding d/slexiafriendly, specialigng in teaching students

with dyslexia or hd systems and processes in place to identify and cater for students with
dyslexia. The schools were identified from a number of sources includingeinsearches,
recommendations from the New Zealand Dyslexia Foundation and recommendations from

other teaching colleagues.

Once these were sourced, contact was made with the schools via email outlining my
intentions, providing the key questions and resjng their support. | was able to obtain a
number of positive responses prior to making the applications for the project. More
communication with the schools followed via email and this was followed by telephone as

the plan evolved.

| used the following key questions as a guide to my investigation.
1 How are students with dyslexia identified?
1 What assessment tools are used?
1 What teaching methods and programmes are used?
1 What support services and resources are available and hoveseeatttessed?
1 How is progress measured?
1 How are the partnerships between educators and parents fostered?
1 What policies and practices are employedijsiexiafriendly schools?

1 What are the different educational settings that cater for students with d¢slexi
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| also wanted toeekanyevidence of the relationship between language and dyslé®ast
of the people contacted were able to support my project but for a few the timing of the

pending visits did not suit.

| used a narrative inquiry methodology in this study and have chos¢sotse this style in

my reporting. A narrative i nquiry approach
lives and that it is the process of storying and restorying thaeisa r n(Bighagp & &lynn,

1999 p. 177. This approach enabled me to act as learner not a researcher and afforded the
teachers at the schools to share with me what they felt comfortable sharing and helped me
quickly build relationships with the pelep met.Thus, the key questions became a guide

only. Although each school was provided with the questions prior to my visé@pproach

was to let the schools determine what and how they shared the information about their

schools with me.The down sié of this was that | did not always obtain the information |

was seeking but the learning was more enriching for this approach.

Using this approachlso helped me to be attentive and mindful of the setting | was currently
in. Most often, the settindgound myselfin were very new experiences for me and as such,
| was not always aware of the appropriate cultural (or other) considerations. | had to respect
the people, their ways of doing things and the fact that schools are very busy and complex

envronments

In this report, | have reflected on my learning experiences by
a) Describingthe schools | visitednd the information shared, with examples and

photographs. Schools were individually represented asabegy/not easily

11



representedollectivelydue to thevarianceacross the schools especially as they were
from three different countries

b) Summarised my findings by responding to the key questions

c) Concludedwith an overview of the experience.

d) Outlining some suggested recommendatiwwhikh may have implications for New

Zealand educators including RTLB.

12



KEY LEARNING
ASolitary trees, if they grow at a
(Winston Churchilin.d.)
School Visits

| travelled alone on my investigative tour ansitedthirteen schols in total. Refer to

Appendix1 for travel itinerary.

Each school responded to my visit in different ways and | accepted whatever they had in

store for me. On the most part, | was taken on a guided tour of the school, while key
aspectsofthebcool 6 s phil osophies, methodol ogi es an.
wasusually followed with an opportunity to meet with a key member of &iefhd out

more At two specialist schools, | was ableotaserve a lesson and in the other specialist

sdhool, | was asked tparticipate in a lesson. This afforded me the opportunity to engage

with the students. In Wales and York, | was fortunate in being able to meet with people

who worked in Leadership roles, such as Advisory Teachers, Inclusive Deeglbpm

Officers and otheofficials within the Local Authority such as the Directors of Education

and other Leaders to discuss aspects at the systemic level.

Ibeginbydescr i bi ng e auniue environmbngoutnimditioe kdyetedments
from each visit,includingtheir philosophies and methodologiageaching students with

dyslexia
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CHINA

Yew Chung International School ofBeijing

The first school | visited was Yew Chung International School

(YCIS) of Beijing opened in 1995 and is located in the Chaoyanjg \
District. It caters for students 2 to 18 years with an Early Child
Education, Primary and Secondary sections located omthe o

campus.

Figure 1: Yew Chung
School of Beijing

The Yew Chung website describes the school in the following way:

AYCIS is committed to offering a gl obal

1 A fully rounded and balanced education which nurtures the venalle:
academically, socially and spiritually

T An emphasis on academic excellence, dual language acquisition and the tools for
success in a globalised world;

T A bilingual and multicultural learning environment which fosters respect for diversity;

1 A supportive and nurturing school life which seeks to produce confident, balanced

(@)

and socially r esYew RRngldntemational &chaol ofiBeigng, s .

2010)

The school has a unique-teachirg model operating

acrosghe Early Childhood and Primary sections, with
one Chinese and one Western teacher sharing

responsibility for the education of the studentthir

class They work collaboratively to ensure their Figure 2: Chinese Teacher teaching literacy
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students develop both Englishda@hinese languages and learn about both cultdies.
crosscultural collaboratiomwith teacherslso extends to the leadership of the schothi

two Co-Principds, one Western and one Chinese.

YCIS follows a National Curriculum for England and has a sti@hgracteteducation

programmesSupport is in place for students who have English as an additional language.

-

._-.~q”._-‘ D =
Figure 3: Student s
Dayo experienofiang t
traditional Chinese School.

To assist with providing the most appropriate developmentally

Figure 4. Students come to

. . YCIS from around the world as
appropriate curriculum to all students, the school has employed )3 cnts choose to work and live

in Beijing.

full time Special Educational Needs (SEN) teacher; Maureen

Anderson.

Maureen is a New Zealander and a trained and experience
Resource Teacher: Learning and Behaviour (RTLB).

Maureen has established a successful Learning Suppon

where students, parents and teachers are always made  Figure 5: Maureen works one on one witl
a student inher room.

welcome. Her experience# the New Zealand special education sector, has enabled her to

establish a model that reflects a New Zealand support model, oT h@urseis also overlaid

with school wide philosophies, some of which are based on an English education system and

othes that reflect the people from a multicultural background.
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Access to the SEServiceis usually made via a formal referral but informal access is also
available if parents, teachers and sometimes students wish to dissussed. Maureen
also woks collaboratively with the teachers in the classroantsundertakeassessments as
necessary. Sometimes she works one onatheindividual studentsor withdraws small
groups of studentsn a seprogrammaendividualised for the studembr a short peod of

time.

Students are often identified by their previous school as having dyslexia. If there are
concerns about a student that has not been previously identified, the teachers can make a
referral to the SEN teacher for further investigation. Testigations usually include
observations, interviews with the teachers, parents and sometimes the student as well as

following up with appropriate assessmesutsl screening tests

If dyslexia is highlighted, a referral to an Educational Psychologstlme recommended
following discussion with staff and parents. The parents are required to pay for this service.
Secondary students are more likely to be recommended to undertake this step in order to
determine if special conditions for interrzasessmesand external examinations are

necessary.

Maureendiscussed a recent referral to her that outlined the processes used in the dobool. T
referralwas made for support for a Year 12 boy Img of histeaches who had some

knowledge in the area of dyslexidhe concerns this teacher held were not necessarily

shared by his other teachers who considered him to be lazy. The key issue identified was that
the boy was verwrticulate orally and that he demonstragedd capability in class during

oral work but when he attempted to convey this knowledge in written form it was

16



Acompl etely jumbled. 0O By this, the teacher

order, the grammar was mixed and his ideas did not flow.

Theteachewe nt on to descri be how she unadrtook t
askedhim to dictatean essay to herHe wasable to deliver a perfectly acceptable essay. His

thoughts were ordered; he provided full information and spoKkeasitrect grammar.

The teacher and the boy then had a conversation abdeamsgand he was able wnvey
that the wordgumped around the page eihe reads or writesHe was stunned by the
teacher s under s tcaonmdmenngt eff,thehfedchedmsss eedding myn d
mi n dtwas at this point that she knew a referral was essential if he was to get have the

support he needed be a successful learner

Maureen set about data gathering. This included observations, checklists, screening tools and
discussions with the teachers, the student and the farAmyinteresting observationas

made that despite theeading and handwritindifficulties the boy vas havingn English, he

wasable towrite Chinese charactevgith precision His Chnese teacher commented that his
ability was the best in the clas$his appeared to the teachers to bmatradictionand gae

rise tothedebate; was the boy ledgslexic in Chines2 Although this question was not

answered, it did highlight a topic of reseaachthe relationships between a logographic

language system such as Chinese and an alphabetic language system such asTRiggissh

discussed in the sunary.

17



Once all the data was gathered it was clear that a referral to a Psychologist was required. H
was referred to a Clinical Health Psychologist adiagnosis of dyslexia was made using the

information supplied and the American Psychiatric AssamablSMIV.

TheP sy c h ol o galssdfféresl a musheioof recommendations including:

1 Psychotherapeutic intervention to help with ssteem, mood and emotional issues
caused by the constant challenges he has faced over the extent of his education.

1 Learning support at school with the help of a specialist trained in working with students
with dyslexia.

1 A scribe for examinations, as well as additional time so he was able to be given equal
opportunity to display his true potential.

1 Education and suppt for teachers and for the family to help understand his needs and

how to best support him.

Shortly after tle report was received, an Individual Education Plan was made which
considered all of the recommendatioMdaureenwas able tavork alongside thésachers to

help support the student in ldeses This support includkhelp with implementing

dyslexia friendly strategiesuch as usingisual strategies and using the computer as a writing
tool. As well as the inclusive approaches, the boy wastalparticipate im computer baske

phonological awareness programme in the SEN room.

The studentvas very grateful for all support he was receiving from the school and described
how he was making good academic progress and had developesatiiomnfidence The
special conditions for exams were accepted by the International Baccalauhiedtenabéd

him to demonstrate his skilédreach his potential

18



YCIS offered a varied curriculum including a sound music curriculum programme which |
thought would help students with dyslexia to find their strengths anttheise | was

fortunate to be able to observe an assembly in the secondary section and was stunned by the
musical and creative talent of the students. The orchestra presentedusipieces

composed by the students themselves.

There were a number of very different features of tGéSr¥environment when compag it
with New Zealand schools:
1. The neighbourhood that surround€% appeared to be relatively traditional Chinese
urban lving with markets and living accommodatitotated in narrow alleyways
k n o w nhuteng. However, it was pointed out to me that this environment was

rapidly changing to apartment living.

Figure 7: Children share their chips  Figure 8: | stop for a photo on the Figure 9: One of the bustling hutongs
outside one of the shops. way to YCIS in front of a row of the

bicycles used for all sorts of

transportation.

2. The school was fortified with high walls and guardedg

metal gates. As a visitor to the school, | had to go
through a rigorous security process befgaaing

access.The explanation for this was that there were

Figure 10: The international

number of children attending tisehool with teachers live in modern apartments
close by theschool.

international diplomat parents.
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3. Many students were collected by chauffer driven

limousines.

4. Once admission was approved to enter the school
each person had their tparature taken to prevent

the spread of infections. This was started in 2009 — .
Figure 11: Temperature time inside

. the school gates.
after theoutbreak of th&Swine Flu

5. The winter climate in Beijing requires the school to haverrclosed lpy area for the
Early Childhood and Primary student3hese spaces are also used when there is a

high pollution risk. If the pollution risk is too great, the sohmay be closed

Figure 12: The school built a mini
golf green on the roof of the school
which staff, visitors and students
enjoy.

Western Academy of Beijing High School

During my stayin Beijing, | was fortunate to be alsaken to
two other international schools in the Chaoyang Distryc

Maureen AndersarmThe first of which washe Western

Academy of Beijing (WAB) High SchoolAs well as the  Figure 14: western Academy of
Beijing High School entrance
High School, there was also an Early Childhood Centre ana
Middle Schoolocated on a different siteAt the time of my visit, there were approximately
500 students enrolled representing 52 nationalities but most students were Korean. The

students were mostly children of international business professionals, but there were also

children of celebritieand dignitaries such as ambassadors.

20



The schoohada very modern design and this also reflecte
on some of the modern approastused in the school.

Students were fortunate to have a conservatory style roo

which let a lot of natural light into the building and

Figure 15: Inside the school building
. . there were many walk ways running
protected them from the pollution and harsh winter weattinrough the middle of the building

to each level.
There was a large canteas well asrarious seating optisaround the schooincluding

comfortable lounge chairs. The building was equipped with the latest technology.

Just like the students in the school, the stetfifealso muti-
ethnic. The Learning Support Centre (LSC) is responsible for

supporting students with special needs and has three teacherfg
Tanya Farrol (Head of Learning Support) Matthew Wertz and |

,..‘ f‘
n— s
k .‘.-J @

Bruce McNalty. There was also a Chinese liaison person Figure 16: Bruce McNalty (left)
Matthew Wertz and myself in
their office.

available for apport to the LSC staff.

Bruce, an Australian, took me on a tour of the school and informed me about the operation of
the LSC. The LSC operates with an inclusive philosophy, supporting students to achieve
their potential within their own clas here are three main forms of support offered to

students who are having difficulty accessing the curriculum.

The first and most favoured optionimsclass suppomvhere the LSC teacher attends core
classes and offers the students support as necessargeddnd level of supportase on
one or small group withdrawal from the regular class to undertake a specific programme,

intervention or obtain some coaching. Finally, therelis@aningSupportProgrammewhich

21



is used to support students who woldhefit from reinforcement of concepts and skills

learnt in their regular class or would benefit from coaching and support in organisational and
time management skills. If a student required full time support, the parents would have to
fund this and if tk level of support required for a student was greater than the resources

provided, the student would not be able to enrol at the school.

All referrals to the LSC are discussed at a meeting with the Child Study Team. This team

may consist of the team or grade level leader, the homeroom teacher, curriculum leaders,
counsellors, the nurse and possibly phiecipal but would depend on each student being

discussed At the meeting a course of action is decided, which may include alise/by

the LSC teacher and discussions with the student. Class teachers may be asked to use a set of
differentiated teaching and learning strategies that are designed to improve the outcomes for
students. Students may have to undergo further asseisswith the staff from LSC or if

necessary from an outside specialistf an outside specialist is used, the parents would need

to fund this.

An Individualised Education Plan would follow. This would outline all the strengths and

needs as well agoals and the support the student needed. The LSC would monitor the
progress. Tracking progress i s made easy wi
base which holds all information on the students and is accessible to all relevant staff

instantaneously.

Students with dyslexia are usually identified before reaching the high school either from their

previous school in their home country or from the WAB Middle Schookaadeferred to

22



the LSC for support. A transition plan would be madé&twiwould include a special

orientation and opportunity to attend some classes before admission

At times, students have not been identified previously and come to the attention of their
teachers or counsellor and occasionally a parent or a studersetiiexpresses some
concerns. A referral is then made to the LCS for investigation. Occasionally referrals to the

LSC are received from professionals outside of the school.

Following the Child Study Team meeting, if a consensus is reached, it theultbe
discussed with parents. If there was an indication of dyslexia, they would make
recommendations for a referral to a specialist e.g. Educational Psychologist. This is not

covered in thé&JS$25000annualschool fee, so parents would have to fund.thi

Bruce pointed out that sometimes there is a challenge that arises when a student is suspected
of having dyslexia or any special need, as some parents have difficulty with accepting there
are differences or challenges with their child.some culires, Bruce pointsut; there is a

real stigma about having students with challenges. At times, this becomes a barrier to
obtaining a diagnosis and accessing the appropriate support and resourcing. For example the
parents may not accept the challenge# tthild is facing and insist on them selecting
inappropriate courses based on what they want their child to do, not acknowledging their
specific needs or considering their strengths and interests. This potentially could lead to
unnecessary stress foetetudent and in some cases failure. The LSC teachers work hard to

overcome this situation.

23



Once a formal diagnosis of dyslexia is made, the same support structures that are in place for
all students with special needs are applicable to the studehtdysiexia. Students with

dyslexia would usually have the support of the LSC teacher in their core class, providing on
the spot adaptation to the work and offering extra teaching. The students would have
modified learning objectives as instructed by EB. During the lesson the LSC teacher

would often type up the outline of the lesson content including the homework and this would
be emailed to the student. This may be via key notes or by the use of mind maps. This

ensures the students get all thieormation they need in a format that they can refer to easily.

The students may also participate in some specialised withdrawal prograinrtigs

situation, the subject teacher would provide the content of the work for the student a week in
advancend highlight any areas of specialist support required that cannot be covered in the
regular class environment. An example of this level of support could be that the student is
required to go on work experience and may require some coaching oncmoabinication

skills and work on some key vocabulary or literacy skills required for the prowk to

undertaking the work experience. The LSC staff monitor progress of the stddents

their work experience by visiting the workplace

A bonus for thestudents with dyslexia in this school is that all students use wireless laptops

in the school, therefore they are not singled out if they required the use of assistive

technology and in fact to a greater extent the high use of technology aids many stithlents
challenges in communicating in written form. However sometimes this is not enough and so

a key aspect of the LSC teacherodos work is to
special assessment provisions for formal exams such as usirdgaoeariter. Sometimes,

other specialist assistive technology is also required such as the use of a talking pen.
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Careers and Guidance Counselling for the students on the LSC roll is an additional support
offered by the team. They often assist viathicement into alternative programmes or

cour ses. Some of these are overseas speci al
hospitality school in Europe. A Transition to Work programme is also run by the LSC and

helps students to gain vahla work experience.

Care for Children Special Needs School

The last of the schools visited in Beijing was run by the
Care br Children Centre, which isMational Foster Care

Project. The Centre hosts the Care for Children Special

Education Needs School (CfCS) and is also a training ceFigure 17: Care for Children Special
Needs School and Clinic.

anda Family Services Clinic. It also acts as a resource for

local community, hosting clubs, sports events and suppagrt

programmes.

Care for Children is a British charity operation in China td

Figure 18 The area surrounding Care

. . . . . for Children School is known as the
relieve hardship, distress and sickness in abandoned antji,q riviera,

orphaned childrem cooperation with the Chinese natibaad local authorities. The Foster
Care Project operates across China in partnership with local authorities to place children into

local families as an alternative to institutional care.

In 2007 the National Foster Care Project established a cariegjing to operate as a
national research and training facility. In the same year a nationwide research project
highlighted a major issue, i.e. that many of the children also had special needs. This led to

the establishment of the CfCS and the Fari@#yvices Clinic.
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CfCS is unique in that it offers educational programmes especially tailored to meet the needs
of children with learning differences. This is also the case for the Family Services Clinic
which is an assessment and support servicehitadren with developmental needs. This

clinic is also utilised by the International Schools in Beijing.

Both of these have become models fotioggion across the country. C8 is anon-profit

school with all surplus funds being channelled into thetér Care Project.

CfCS provides a quality individualized and multidisciplinary curriculum to expatriate
children with special needs. It is the only Special Education Needs School in Beijing for
expatriate children. Cultural and academic diversitthefstudents is celebrated and they

work hard to help each child grow to meet their potential.

Theschool offers the following programmes and support:

1 Early Intervention for students aged between one and six years old.

1 Day classes fostudents fron6 years and up with significant learning difficulties as
well as providing support for their families.

1 A Transition Class and Advocacy Servibat provides & interim educational
environmentnd support service for studemtbo are waiting foadmission to a
mainstream international school in Beijing or wimay need extra support via a dual
enrolment with CfCS and their own school.

1 A Community Centrdor the locals

(Bailey, n.d.p. 6)
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| conducted an interview with tiachool ManagerMeryl Bailey, and later attended a Board
of Advisors Meeting. Present at the meeting were Principals of some of the International

Schools in Beijing, Maureen Anderson and Sir Robert Glover OBE (Founder and Director).

The team of seven therapists and sdeashers employed at the Centre work both with the
students in the school, and also in other international schools in Beijing. Currently the roll is
14 but thestaff also suppodtudents at the International Schools in Beijing. Referrals can be

made tahe school by parents or teachers at the International Schools.

There is a clear process of service that the school operates on. This begins with a screening
meeting to identify the needs and then the appropriate intervention begins. Therapy may be
either at the Centre or the therapist will go into the school. The aim is for the students to stay
in their current school so sometimes students will have a dual programme from both the

CfCS and their own school.

A Targeted Case Manager (TCM) is a licensed social wevkemprovides a comprehensive
service that includes facilitating and coordinating therapeutic, academic and supportive care

for the child.

Psycheeducational services are available in responsertoacce r n about a studen
behaviour or psychological wellbeing, with the purpose of obtaining information that enables
parents and professionals to decide if they need extra support including for example,
individualised education plans, adjustmefotstesttaking at school, behavioural plans or

counselling.
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All students are local and come to day school for either a full or half day. Sometimes therapy
is continued at home or other activities are provided. The students come from the local
intermational schools bigupport is also offerew the local and national Chinese special

needs communities.

Students and staff represent a wide range of ethnic groups. As far as the staff are concerned,
this can pose some challenges because of the diffeaekgrounds and moddley were

trained in and used. Some countries have no provisions for special needs.

The school operates frothe English curriculum and English is the language of
communication as well as the use of American Sign Languagleginon-communicative
students. Therapists are all English speaking which can create communication challenges
but the school is moving towards offering Chinese speaking therapists. Translators are used

at times to help with communicating with pareritsacessary.

CfCs works hard to foster the parent and educator partnership but as with Yew Chung
International School and Western Academy oifiBg, CfCS acknowledges that one of
barriers with parents is in acknowledging that their child has a speadl Meryl outlined
that in local Chinese schools there is little or no accommodation made for students with
special needs. If anything was modified, it would likely to be the same curriculum but
repeated at a slower pace rather than full adaptalibere would be no extra teacher

assistance and class numbers are generally high.

CfCS has a strong review and monitoring processes in place. The Individualised Education

Plan (IEP) ensures parents expectations are considered, the priorities ssetithare
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acknowledged and goals are set. They undertake regular assessments, provide questionnaires
and have end of cycle reviews. If the student is attending the clinic for therapy, the family
and therapistBaise on a regular basis. There is also ad_@/orker if necessary, to deal with

amulti-disciplinarygroup.

Next year the school is offering training for teachers andwha will then goout to their

local Chinese schools and offer the model of special needs to their schools.

The school redees a number of referrals for dyslexia testing but Meryl estimated that 50%
are not dyslexic, they merely require modifications or low level interventions to help

overcome some of the difficulties.

At present there is no specialist stakémbeiin the area oflyslexia as therarenot currently
enough referrals for students with dyslexia to warrantSo at present, they are not able to
make a formal diagnosisibthe team work in collaboration with the schools and the

Learning Support Deparents to discuss the needs. Sometimes the students they support
have dyslexia as an additional need to other special needs. Teachers utilise their own
adaptive practices from their own knowledge base to best cater for their iéedschool is
consideing training one teacher in the area of dyslexia. A specialist dyslexia assessor would

then be able to identify and diagnose those students.
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ENGLAND

Jo Richardson Community School

Jo Richardson Community Schookisecondary
schoollocated in the London Borough Barking and

Dagenham, Essexreater Londoand the school is

run by the London Borough of Barking and Dagenh

Education Committee. Figure 19: | am seated outside Jo Richardsc
Community School.

c
el . [~ ——2

Ty —

| was hosted pKirstie Smith with whom | had

71%%

previouslymet at one of my cluster schools@mber . B LY
of years earlier when she workedths SpecialNeeds

Coordinator.Kirstiewas on a working overseas

experience and worked in the schooh&student Figure 20: Kirstie always has healthy

shacks for the hungry teenagers and take

Development TeachekKirstie is seen here with a few 2 Sﬁsc-ial interest in their overall
wellbeing.

of the students she supports in 8tadent Developmeroom.

My visit to Jo Richardson Community School consisted of a tour of the Special Needs
Department, meeting all the relevant staff and an interview@atheringCathy)Ellis who

is the Assessmer@o-ordinator for the Student

Development DepartmenCathyworks three days a
week at the school focusing on assessments for stude

who are experiencing difficulties. Due to her limited L

I~ 1S
Figure 21: Cathy Ellis (right) and | pose
for a photograph with June Osland
(librarian).

time, her data gathering is solely focused on formal
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assessmentather than being complemented with observatibasefore ther staff support

Cat hybs wor k.

The purpose of the assessments are either diagnostic or are conducted to provide the best
opportunity for students to succeed during examMest students ardraady identified as

having a need on entry to the school Gathy commented that Jo Richardson Community
School does attempt to mehe needs adtudents with moderate needs not just those with

obvious high needs.

A |l arge portion of Cathydéds work is dedicated
responsible for gathering the evidence of a need for students who need special conditions or
considerations during formal assessments and exams. The school hssibitween 30 and

35 students each year who qualify for this. Cathy gathers the data, makes the applications to
theBoard and then has to follow the very strict guidelines by monitoring and recording the
evidence. Students who hold a Statement of 8pEducationaNeed are required to be

closely monitored and full records kept of their provision of service and the outcomes.

Cathy described how&at at ement of Speci al Educational N ¢
details, contains advice from: jgats, educational sector, medical, psychological, social
services and ot hers. It sets out the chil dbo
educational provision. The background of needs and provision is outlined and a summary of

needs descrédd.

The provisions are specified as objectives a
special educational needs are outlined. The special provisions might include modifications to
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the curriculum and other specific details essential ferstbhdent to access the curriculum and

achieve their objectives. The Statement is a legal document and entitles students to support

and resources via the Local EducasibAuthority.

In the pastCathy explainedthere weredams of specialisishowould go out to manage
caseloadsvorking with studentgitheron a oneto-one oroneto-two basis This system was
too expensive and not sustainablensw only stuégnts who hseé e x cept i are al
servicedn this way This has mant that studets whopreviously held a Statement of
Special Educational Needsatuswerehonoured however formoststudentswith dyslexia it

wasconsideredhat they could be best supported usingrés®urces fromwvithin the school.

't i s Cat hy 0l® caegopes moseoften given th siudents with dyslexaare

need

School Action PlusioSchool Action. School Actiomme ans t hat the student

needs can be met within the school and School Action Plus means that the school can mostly

meet the aeds of the student or the school may require some outside support.

Cathy describé&how mostprimaryschools would have access to a teacher have
knowledge or a qualification agyslexiawith the assistance ofgmraprofessional e.qg.
Advisory Teaches who would support the schoolslowever, now there is a move towards
inclusivein school support She hastens to add tlais varies across the schoolslhe

Advisory Srvice would be called upon to mediate between school and. home

Although Cathy commniedthat exch school should have someone trained itedis this is
not alwayshereality. Teachers who are supporting students with dyslexia may haos a

graduate qudiication in a specialist area but it may not be in dyslakiroughsome
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teachersre trained in general special education neefise commemrtdthat here are many

tertiary facilities offering training in dyslexia United Kingdom

The diagnosis of dyslexia sits within bdtteeducation and medicaéctors There is a
Special Education Need (SEN) Code of Practice that you must follow. Cathy pointed out that
it is important that assessment tools are selected for their purpose, are age apfirepniate

near the ceiling level) relevant to what you want to know angfiiel

Cathy went orio say thatemetimes, standardised tests are usechited Kingdomfor
identification purposes for funding or special considerations but are not always helpful or

relevant for planning the interventions.

Jo Richardson Communifychool offers a comprehensive approach to students with
dyslexia, mainlydue to Cathy and othstaff who are qualified in dyslexiand providesa

good example of provision of service in a mainstream secondary school.

There were @ouple ofvery clear differenceaboutJo

RichardsorCommunity School

1. Itwas explained to me thdtea school was built on

Figure 22: The entrance to the
the Castel Green which was a park or green space community library and cafe.

and as such the school wasjuired to operate as a resource for the community. The
library located in the school complexa community library and fully utilised by the

school.
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2. The schol has its own Police Constablele watched over |
the pedestrian crossing after school, chatted with the
students, building relationships and monitoring their

behaviour as they left the school. He welativelyyoung

himself and the students respondedifpeely to him and his|

presence at the schodlunderstood thahis initiative was Figure 23: 1 had a chat with
the school Police Constable.

established to help prevent violence in the school after a numbielerit inciderts

and it also helped improve the community and police relationsHgysall accouts,

it was working well.

Fairley House School

27/4/2010 1853

Fairley House School is a privately ownedertucational specialist

school for students aged five to 14 years. It was founded in 198= '

and provides for students with specific learning difficulties such 3
¥ ™
dyslexia and dyspraxia. The school is an inddpenschool 'F |
. . . . P o \%‘”‘;‘“w
subjected to Independent Schools Inspections and is also a trairfg™ | = s
Figure 24: Fairley House

centre for teachers of students with specific learning difficulties. ¢"°°' Pulding.

Fairley House is also a registered charity.

The Junior Department is located in a former Victorianringgchool in théSouth London
Borough of Lambeth and the Senior Department is located separately in another region of
London. The school building is small by New Zealand standards but | was impressed with

how resourceful they were with their limited space
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There is no playground at Fairley House Junior Department but they have a fully equipped
therapy room which has multiple uses including a large area for students to play. It also has a

lovely relaxation and alternative learniogurtyardwhich therapists use at timasd isalsoa

place for students to relaXhis area is a luxury in the city.
The school also makes full use of the public tke back of

the school.

At the time of my visit, the roll stood at 47 witl2 of these

holding a Statement ofSpecialEducationalNeedwhich

allowedthem to be fully funded by the Local EducatbAuthority to attend the school

| was informed that historically thell hastypically been dominated by males by are
tendingto get more girls now. This was considered to be an identification issue, with more
males presenting with problems as females tended to sustain more on task behaviour. In the
schoo] boys are catedefor their need for more movement in class. Students come from a
wide area of London and travel for over an hour. The school does not operate a bus so it is

up to parents to utilise the local bus services.

The school provides a comprehensive education to students, working closely with the Local
Authorities and parents with the aim of returning them to their local mainstream school
within two to three years. FaiamegdtioatsieoSc
(Fairley House, 2009)There are four class teachers in the Junior School, all with

gualifications in teaching students specific learning difficulties. Students in the Junior

School also have access to specialist teachers such as reggjo, technologyscienceetc.

from the Senior Department. Seven Speech Language Therapists (SLT) are employed by the
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school and work with the students @teptiveand expressive language as well as

phonological awareness (listening to the sounds imsyahyming, clapping syllableand
alliterations segmenting and blending sounds in words), attention, listening and auditory
memory. Students also need to learn good social communication and interaction so the SLTs
also coach on having eye contact, +vanbal communication such as body language, how to

initiate and maintain a conversation, and making friends.

Four Occupational Therapists (OT) are also employed by the school and work on visual
perception skills for example: visual memory, spatialti@ships, visual discrimination,

and figureground. They also work on visual motor integration such as copying accuracy and
handwriting. Sensory motor skills like body awareness, balance, motor planning,
coordination and bilateral skills are also worlkedby the OTs. Fine motor skills such as
writing, colouring, cutting and pencil control as well as gross motor skills like ball skills,
jumping, hopping and skipping are worked on. The OTsalach students danctional

aspects such as dressing asohg a knife and fork. All of which can be real challenges for

some of their students.

To support the teachers and offer practical assistance to the students, there are two full time

Teaching Assistants and one Classroom Assistant employed at the Junior Department.

All prospective students are invited to a two day visit to the schoot efables the students
and parents to see if Fairley House is the right choice for them and enables the school to
determine the suitability or compatibility of the student to the school. Students are often

already identified as having dyslexia before #img. During the two day visit, the school
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undertakes to complete a battery of assessments to help form a comprehensive picture of the

childds strengths, needs and recommended are

Formal assessments are conducted by the Occupafibespist, the Speech Language
Therapist and the Educational Psychologist. Httecational Psychologisiacqueline

Murray, is also the Principal of the school. She would conduct all the psychological
assessmentsThe students are also observed indbetext of an age appropriate class and
during play. The information gathered helps to determine the individual strengths and needs

of the students in a range of contexts.

A case conference with the team of professionals follows the two day asses$hisns run

by either Jacggdine Murray or the SENCO and offers the team the chance to collate all the
assessment data and discuss the suitabildystfdent for placement at the school. A student
with a general developmental delay or one with eomaili or behavioural difficulties would

not be accepted into the school. The outcome of the case conference is then discussed with
the parents. The information collated also helps inform the team in preparation for an

Individual Education Plan (IEP).

The school considers they have a good home school partnership. Staff liaise with parents
regularly both formally in the IEP meetingdeeld once a terpand informallythrough the

home and school diaries. Personal contact via telephone or email is eigmaant form of
communication. An activBarentAssociation operatashich supportshe school with fund
raising and professional evenings. Training programmes for educators from other schools

and parents from outside of the school community arerafsby the school.
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The teachers and therapists work together to provide the students with a comprehensive
education. A carefully thought out timetable operates to maximise learning opportunities.
Specialist programmes are interwoven into the daihg@mme. Students are grouped
according to their ability for core curriculum areas. This has proven to be effective. As well
as the core curriculum subjects, students are engaged in a wide range of curriculum including
art, music and drama. Working aseam allows the school to provide a trdrsgiplinary
approach which enables a muttiodality approach to be used that helps students to learn.
SLTsandOTsoffer intensive support throughout the day. Some students are withdrawn into
small groups fospecialist teaching but this is usually undertaken outside of the core
curriculum.  Some of the intensive work undertaken by the OT and SLT include:

1 Motor Skills

In thesdessonghe Occupational Therapists work with the children to develop basic

movanent skills such as balance, motorardination, bilateral skills and sequencing.

1 Auditory Memory

Games and activities are used which help students develop strategies to retain and recall

verbal information.

1 Social Skills

Students are coached on social skills necessary to interact appropriately with their peers,

such as tuntaking, sharing, listening to others, understand and interpreting emotions,

understanding and using nearbal communicatiorgevelopingconversationaskills,

negotiation skills and situational social understanding.

9 Circle of Friends

This is an approach used to enable students to communicate, provide social skills support

to their peers and to engage in problem solving.
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Learning Styles are considered in teaching and learning. Students appeared to know their
Learning Style and the differences in the way they and their peers & students
appearedo beexplicitly taughtabout learning styleand they know what thelearning
preferences are. Theaeereinforcedthroughout thelay,thus enhancingelfregulationand

self-efficacy.

Teachers also work with small groups for language, phonological awareness and motor
maths. Verbal and communication skills are devedbip the language groups. Some
examples are: comprehension of verbal concepts, ability to follow instructions,
understanding of vocabulary and grammar, structure of sentences, telling stories and finding

the right words when talking.

In the phonologial awareness groups, students work on identifying and generating rhyme,
identifying syllables and hearing and identifying the sounds in words. Phonological skills are

essential preequisites for successful literacy acquisition.

In the motor maths gups, students use motor movement strategies to aid the learning of
maths concepts. In other words, they use their whole bodies and other motor movements.
For example, when learning geometric shapes, the students make the shapes with their whole

bodies bylying on the floor and linking up with their peers.

Fairley House had a comprehensive approach to the strategies that work best used for
students with dyslexia and they were integrated into all aspects of the day. Progress is
carefully monitored andrpgrammes are modified according to the individual needs of the

students.
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Symbols or visual cues are used extensively in the school to support learning in all areas
For Example:

9 Daily visual timetables. These are used to help students understametdiatl the
routines of the day. They also help students to organise themselves. Often
organisation is a difficult area as is sequencing and memory for students with
dyslexia.

1 Narrative prompts. These are visual prompts that are provided to sturlbalg t
them generate and organise their ideabtaoughts verbally that in tutrelp them
with their story telling and writing.

1 Other similar visual prompts are used to teach and support students with vocabulary
development and grammar.

1 Semantic webs. Students are taught to use semantic webs such as mind maps to help

with memory retention and they also enable studg

to represent ideas with keywords and pictures rat

than with full sentences

1 Computes andinteractive whiteboards atesed in
the lessons. Figure 26: Many lessons utilise

technology.
Social and communication slglleaching also use visual cues to support the learning:

1 Sentifix is a visual, coloucoded system to help students to structure their verbal and
written sentences. Thappeared to be similar to a structure used in New Zealand
called Colourful Semantics.

T A mat with picture symbols called ATal kin
participate and to express their opinions or convey important information to others

while also reinforcing an awareness of themselves as learners. It appeared that these

wer e similar to developing a | earner pro
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that make |l earning difficulto AThi ngs th
discused the way they learn best and this was observed during the maths lesson.
Behavioural and Communication Skills strongly rely on visual support:
1 Makaton sign language is an alternative and supplementary form of communication.
It appeared to be used wite picture cues and the hand signing. Makaton signs are
al so used as social, behavioural, attent:i
hand up forfistoymo.

1 Visual reward systems are used to help develop good attention and listening
behaviours.One example is the Good Working Ladder. Students are able to see
themselves progressing up the ladder.

1 Alphabet strips also help students with their writing. They act as a visual cue for the
letters of the alphabet and also act as a line guide for handwriting as they have many

transparent colourestrips running in parallel lines.

Another support that helps students with their handwriting is
handwriting scheme they use. All students are explicitly tayf
a cursive style of handwritinigy the OT andhis isreinforced
in the classroom Pencil grip, joining up the letters in the

correct method and sizege all explicitly taught and reinforced.

It may mean that some students argareght handwriting using rigure 27: A posterreminding
of the correct way to do

this method but iimproves fluency, speed and helps with ~ "@ndwritingis on display.

correct letter formation and orientation.Good posture when writing is also emphasised.
All students have sloping desks that fit their size poem is used to remind students of the
correct posture and pencil grip.

AROne, two, t hetdaonthefloor? , are my f e

41



Five, six, seven, eight, Is my back up nice and straight?

Nine, ten, eleven, twelves|l my pencil correctly hel d?o0

Students continue to use pencils until they have reached a high standard of writing. Finger
exerci seisngeearl |GQydmoi Far e part of the nor mal ro
dexterity and pencil control. To further support this, some students require extra equipment

to help them sit and attend better in the classroom or hold their pencils correctly for example,

a wobbly cushioned seahda pencil grip.

i H o wkedpray brainenginerunningd i s a Vvi su ?' eI, € 7 VR
speedometer attached to the stu@edesk. It is designed for |} ‘ /
-

students to become independent in managing their own activ

and attention levels ithe classroom I ﬁ

Figure 28: This boy is seated ot

Social Stories are created to help students understand differeone of the sloping tables,
designed for correct posture.

. . . . On his desk he
social situationso they can respond appropriately. My Engine Runn

AWal k the Wordo is an approach used to help
more effectively by looking at the sound properties of new words, what they mean, and how

to use them in a sentenclly interpretatian of this technique is that it is consistent wath

sound memory improving stratefgcause itavers processing information in terms of

meaning by creating a narrative with the sentence (often relating to their own experience and
therefore contextualisinipe word) linking to language with the phonics and creating an

interactive mental imaggMatlin, 2005.
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| observedhe Year 3 teacheMaria Angelakisteachinga mathematics lessorShe
demonstrated how thaulti-sensoryand step by stegpproachessed by Fairley House
come togetherSome of the aspects highlighted were:

1 Use of equipmenfconcreteused in a variety of ways to ensure each student gained
understanding of the mathematics concept of the four times table.

1 Exploring the vocabularysed including all the different names for tiplying e.g.
dimeganddots ofband these were also evident in posters around the room.

1 Students were encouragedutdise their strengths arghare theistrategiegor
working out the equations and alere valued.

1 The teacheused a symbol and an action to reinforce the symbol or sign used for
writing multiplication equations by makin
front of the face, saying theiétsi mehsadp/e®dl o
and then she raised her hands up to her f
kiss with a loud smack of the lips, thus reinforcing the name and the shape of the sign.

1 Students were then exposed to a seomicrete approach, using visugbmesentations
of the equipment e.g. drawing of sweets with a story problem to reinforce the concept,
through to dots to represent the items on a small whiteboard followed by the written
numerical equation.

1 Each student was encouraged to reflect on thaining style and discuss which
strategy works best for them.

At the end of the lesson and before the break, the teanbeuraged the use pbsitive

(@)}

affirmations by chanting to the students and tlepea¢d il 6 m a superstar, I

lcando i t! o
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The Head of Fairley House Junior School, Ann Ospoetieves that the success of the
school is tleir very experienced and highly dedicated team who wagkther witithe same

philosophy andny observationsertainly reinforced the benefits tfis.

Calder House

Calder House Schod set in the beautiful
countryside ofColernein Wiltshire. It is a small ce

educational independent specialist day school for

children aged betweenahd 13 where children with Figure 29: Calder House School yard
and the farm house.

dyslexia, dyscalculia, dyspraxia and other language difficulties learn the skills they need to

fulfil their potential.

A TP |
] F ,’ The HeadmasteAndrew Day hosted my visit. He kindlprovided an
overview ofthe philosophyand day to day programmes run in the school,

followed by a tour of the schoahd provided me with a chance to engage

in a lesson and talk with some of the specialist staffdrew also

N
Figure 30: Andrew  introduced me to one of the founders of the school, Sandy Agomibbar
Day

outlined the history of Calder House and the philosopises!.

Calder House wagriginally establisheth London by Sandy ander husban&olin

Agombar. Sandyexplaired how she had undertaken training on dyslexia in order to help
support her son arldterset upthe originalschoolwhich isstill going strong in South
London. Coincidently, he model was based on the same model used by Fairley biodise

did see simdrities
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When Colin and Sandy moved to Colertie property

was a working farm and it was converted in to a schoo

1995. Again, this school has managed to maximise e

AR ? 3
l':m“ i !

available space. The school has retained many of the

~ f\-,‘\ = I
original featuresis shown in the phagoaph. Figure 31: The original cow stall dividing
an area for the library.

When the school openethetre were just four students with Sandy teaching them and from
thenon Sandy dbamgorerfronsstrdngth to strenigttAll teachers are trained in
dyslexia. They also employ Teaich Assistants who also undergo training in dyslexia if

they do noalready have it.

Calder Houseffers a wholeschool approach to specialist education, tailor made to meet the
individual needs of the students. Students integrate back into the mainstream schools after a
period of up to two years specialist supporalder House is approved by the Secretary of

State for Education under Education Act 1996 S347 (1) and is a member of British Dyslexia

Association and has an excellent track record, comments Andrew.

At the time of my visit there were 35 students, of witignheld a Statement of Special
Educational Need with six being fully funded by the Local Educational Authority. &as$
had up to eight studenis it. Andrewdiscussedhat the challenge for students and their
families is that it is becoming increasingly more difficult to ob&Giiatements of Special

Educational Needs from the Local Authorities.

Andrew discussed an example of the challenges one faragjacing in gtting the support
they needed for their child. A tribunal hearing was underway and this process inhaved
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employment of an independent panel. He commented thabsthef the tribunal hearing
could providethe student with three years at this schobhree Local Authorities served this

areaandoperaté differently. This caused some difficulties with consistency.

To be accepted into the school, students need to have dyslexia or dyspraxia as assessed or
diagnosed and not have global delays. @uiih the school was based on the Fairley House
model they are now accepting students with a wider range of needs. Prospective students are
invited to attend the school for a day. During this time, the morning is spent with another
student, following thragh their day. In the afternoon, they undergo a formal assessment

with a specialist teacher.

During the day, thehysiotherapist and theL$ on staff observe the student and get an
understanding of their needs. Then all the professionals meet fdlsestudents are a good

matchwith the ethos of the school.

Each year level group is divided up into skill level grouping for maths and literacy. The day
is broken up into six 35 minute lessons in the morning to help with keeping students on task:
oneeach of:spelling,reading, writing and one or two for maths and then one or two fer sub

skills sessions.

The subskills may includememory, physio or speech language sessions or whatever the
students need. Each student has an individualised timefEtég. move around the school
each period. A colour coding systéused on the timetable to help studeith their
organisation. e colousrepresented the place they needed to be e.g. classyoeerbhad

green floors, classroolued had blue bors and theorrespondingolours were on their
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timetable. | saw a student making a transition, using this system and he was able to cross
check successfully, preventing him from being late to the next lessahwsichproving his
independence. Anew commented that the colour coding strategy has been highly

successful.

Thecovered outdoor areg

is usedas a play and
lunch area as well as a

physiotherapy space. Al

eqUipment has been Figures 32 and 33: The physiotherapy equipment and sheltered play area.

carefully selected to assist in the physical development of the students e.g. crawling through

things etc.

After a tour of the school,was able to sit in on a literacyass. The students read from their
high interest text to the teachédne studemivhoread to me alsasked me to work with him
on his phonics programmeie was very proud of his progress in the hoGkher students

shared their written language work.

Each sudent was expected to usarsive handwritingaind do it evenly and neatly with the

correct formatiorthe same as for Fairley Housdépparently theyfocus on accuraggize

and shape and then fluency follows. They are taugltduisavewriting in the subskill

lessons by the physiotherapist and it is then used and reinforced throughout the day. Students

use pencil untiltheygeth ei r fepoe.n | i cen
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In the samples of work | saw, it did indicate that¢besivewriting was highly successfin
helping the students overcome their dyslexic @ysraphiaifficulties. It would appear that
initially this methodtakes a lot longer to do successfully but this may have been
overshadowed by the fact that all the students were workingonitsoyegen e 6 s pac e
slow and steady and the results in legibility were evidentted that this was something to

investigate further.

The students willingly shared their progress with melanwd happy theyvereat the school.
They said theyverenot tease@s theyhad beenn their previous schoolsnd everyone
understands their needs and caters for the@alder HouseOne boyexplained thahewas
going through a transition period to enter the |&@atmunity Agricultural Collegand the

schod was being very supportive, ensuring his success. |If it was not for Fairley House, | got

the impression from him that he would not have expected he would succeed academically and

now he has a good chance to pursue his pagsidarming while achieving.cademic merits.

The use of wide range of strategies known to support students with dyslexievwdast

and the similarities with Fairley House were cleathgerved.However the school was also
using new ideas and personalising their practicedetitine particular needs of their students.
By explicitly teaching these strategies, the students were able to understand themselves as
learners and develdpeindependent learningkills that they needed to learn at the school

and more relevantlyattheirlocal mainstreanschool when they returned the end of two

years.
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Andrew Day discussed an example of the success of the school and their approaches.
Recently, all past pupileereinvited backto the school durin@yslexia Week.This proved

to be a very successful time, with maswyccess stories to be tdig past pupils but two that
came to mind for Andrewvereone who ha a PhD and another who isa@penter. The
student who has becomejaalified carpenter was one of the students involverenovation
work of lifting the barn roof and rerectingit when he was a student at the school and this
practical involvemenstarted a love of carpentryVith the encouragement from the school,
his dreams were me#ll the past pupils indicated they wanted to join in the next Dyslexia

Week.

Red Rose School

Red Rose Schodd private specialist school catering

A\ 2 4 By
50/ sizem (B

LancashirgEngland directly across the road from th {: j ' U"{Hﬂ va

for students from seven to 16 years with dyslexia afje <

opened in 1997. [s located inSt Anneson-the Sea,

Blackpool coast The school is housed in whaére

Figure 34: Red Rose School.
previously two residential home#t is the only specialist dyslexia school in the North West

of England makingt a valuable resource.

The roll was 51 at the time of my visit with the youngastientoeing 11 years oldClass

sizes are kept to up to tstudents with one teacher and at least one itggalsistant for

each classAll but one of those students had a Statement of Special Educational Need which
means that theocal Education Authority funed their attendance as there is no otheitity
suitable for then in their local area and as such, all but one student ledtelschool in a

taxi or van for up to two hours a day.
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Dr Sionah Lannen is the Head Teacher and Educational Psychologist and her husband Colin
Lannen is the Principal. Dr Gavin Reid is also affiliated to the school as Director. Dr Reid is
a leading aurtority on dyslexia and author of numerous books on dyslexia and naturally they
use a number of his books, resources and assessment tools.

Dr and Mr Lannen were awayerseas while | was
there,soJohnSavagetheDirector of Learning
Supporthosted me. It is his responsibility to overseg

the StatemenReviews and offer extra support to the

students when needetle is also teachagnusic

technol Figure 35: ohn Savage the Director of
ecnnology. Learning Support.

The school was fairly gaton the day omy visit as many were on a school trigs it was
heading towards the end of the school tetnterestingly, John explained that tiWew
Zealand studentsad previously attendatie schoofor a few yearss their family
considered they were not having their needs met in New Zealdrey. have sincesturned
to New Zealand At that comment| was reminded of a tour of New Zealand Dr and Mr
Lannen and Dr Reid klamade aboug¢ight toten years agduring which theypresented
seminason dyslexia. | attended one of these seminars and at theltihzeight how
wonderful it would be to visit this school. Now visitinglitealised | had achieved my
dream! | wondered if it was alsbis tourof New Zealandhat hadorompted the family to

move andcenroltheir children in theschool.

Red Rose School operates on a child centred and hands on appgktbatéif are trainedn

teachingstudents with dyslexia. The school supports this traiaimghas a pran track
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record for providing a good service to students with dyslenétre Local Educatioal

Authority is now referring more studeritsthe school

One of the intriguing aspects of the school is their commitment to offering a wide range of
experiaces for the studengcrossa wide field, helping to develop a range of talents and
creativity. John commented that this is somethingntfaénstream schoolsay not be dle to

offer to their students with dyslexia.

The timetable followed a similar structure to that of Fairley House and Calder House schools.
Four days a week thmornings are spent oitdracy and numeraa@s well asskills such as

memory and listening and tlaéternoons aréor other subjects andésa | | e de Iicc.ar ou s
Students are spilt up from their regular class and attend a variety of subjetéxfiles;

science, music, music technology, computers, art, and also they are part of a project called

ComeniusSchool Partnership.

The Comenius Pject is supported by the British Council, the national agency for the
Comenius Erasmus Education and Youth in Action Programmes. As participants in this
project, the school is linked to other schools in Eumpge GermanyBelgium and Slovenia.
Participating students visit the other schools to perform and share their wdtie Aine of
my visit thestudentsvereworking oncircusskills such as juggling and acrobatic®n a
recent trip to Germany the students participated in a photography profesis a good
example of encouraging students with dyslexidewelop andisea wide range ofalents and
at the same time have fuall the while working on skills they may use in the future
thoughtthis model was great and the students appearegl\terly enthusiastic about it. The

circus skills may well have helped students to undeffiakéody and brain stimulating
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exercisedelping the brain andody to work together cohesively by learning juggling and
balancing or being a clown! | can visualieir imaginations going wild and creating a

really amazing circus act.

On the fifth day of the week, it is more flexible and this is a day when theyphgseal
education. They are fortunate to have the beach just across the road so that is a grea

resource. They al s o,arother ianowativdiided!r e et danceo t

Studentsare encourageand supported inndertaking

unitsof work that build into qualifications in stepad
progress into future career optionEhis method suits the

students as it helps to place the work into manageable

chunks and prevents them becoming overwhelmed. Figure 36: Students and teachers

working on nail technician

qualifications.
Undertaking the unitBelpsthe studentandstaffto build and maintain positive relationship
The units also help to develop life and work skil3n the day | visited, some of the senior
girls were being taught nail technician skills that would work towardsauty therapist
gualification The teacher and teaching assistant were also participating. This highlighted

how important it is at the school fouitding and maintaining staff and studestationships

One t eacher tictemumbar bne thingVeibecome like a familg.(Karen).

Relationships with parents is also important and they are encouraged to be involved in all
aspects of the school at the informal level as well as the formal aspects such as the progress
evenings held twice a year and are also participants in the IEP gseelihe challenge for

some parents is the distance between their home and the school.
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Studerts who enrol at the school usually have a Statement of Educational Need and therefore
arrive with a full assessment report and recommendations. This meiaDs tlaanen

usually only has to updatke assessments up to three times a peabing them to monitor

and respond appropriately to the neeidsan IEP processTeachers undertake the majority

of assessments as the students feel more relaxed aiscanidt informs their planning and

teaching.

Technology is embraced at the schodlhere is
consistent use ohteractivewhite boardsin lessons and
computer assisted programmes are also uiskxbt

students are computer literat€yping programmes are

used that are recommended for students with dyslexia. :
Figure 37: Boys playing with the

. .. interactive games.
Sometimes the students need extra assistive technology

such as text talking programmes. Theneadhesitation in usinmteractive compur games
to help develop balance and coordination such as skatebgand interactive dance mat.
Interestingly the school researched itnpact ofinteractivecomputergameson reading

development and found the interactive games had a positive impading development.

Carol, one of the teachers | spoke to, commented that she uses a wide srajegés and

resources to personalise the work for each student. Sometimes she accesses resource material

from theschool resources and at othiends, she
makes use of downloadable material onithiernet

and make# into student workbooks.

Figure 38: Students working in their study
cubicle.
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Students have individualised learning spaces which help maintain their focus and keep their
booksorganised. On the wall of the learning station, they have a set of goals relevant to them

with target pointsor each one achieved.

| had a conversation with a senior studehb told me héiad dyslexia and also Asperger
Syndrome. He liked being at the school becausddiehehas learned a lot andnsuch

calmer at Red Rose School. Mo longer having angry outbursts as he had in his previous
school(l think hedescribed them &% s-¢ o s Thé teacher commented that he hame a

long way academically and socially. When he first arrived he had not had a good experience
of school. He was failing and h&dda lot of bullying. The boyasked me a number of

guestions about New Zealand schools and was concerned when hthéesaveere no

specialist schools for students with dyslexsahe felt the students would not be helped and

would be bullied.

The progress of this boy was openly discussed by ticaeea Previously the bayould not
relate to teacheior other studentas he was very distrusting of othélieseling he hadeen

let down alot in the past Slowly, over time, the boy built a relationship with his teacher and
this developed tanclude other teachers. The relationship he had with this teacher had
developediia musicand in particular the electric guitafhe guitarwasvery therapeutic for

the boyand he was now an accomplished playEne boy commented to me thihe gets
frustrated he just plays the guitarhis was an example of working to a strengtlinterest

and delivering a curriculum that was very much child centsdich isa philosophy of the

school.
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City of York

the Specid Educational Needs Consultant for the
Inclusion Development Servic€jty of York. Anne

introduced me to her colleague Josie Clarke, the

e |

Inclusion Development Officeand they both outlinedi&

Figure 39: Anne Crawford outside
their work to help create inclusive schools. Wheldrake School.

For students wi dyslexia they have provided a programme that enables schools to become
ADysl exia Friendl y o-evaluat®eo dhecklidt for aDysléxéarr-iecadye a s e
Schoolwhich helps them audit their educational provision to students with dysleditden

they carrequest the support of the Inclusion Development Team. The team sets up an initial
meeting with the school where an action plan is drawn up and training times are agreed. The
InclusionTeam provide the training and then the school contimue®tk towards meeting

the standards with ongoing support. When the school is ready, a verification visit takes place

and if successful, the school will be awarded a Dyslexia Friendly School status award and a
formal presentation is madé self-evaluatontool isthenused to help schools monitor their

progress

Annealsoorganised two school visits for me in York.

Wheldrake School

Wheldrake School i®catedin the village of Wheldrake

on the outskirts of York. has a roll of 202 students rangin

in ages fronfour (Foundatiorclass) to 11 yearsl. met

Figure 40: Andrew Buttery
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Andrew Buttery the Special Education Needs Coordinator whorteokn a tour of the

school.

Wheldrake Schoakas thefirst school in YorkCountyto be awarded the Dyslexia Friendly
School Award. Andrew highlighted the various strategies
that have been implemented across the school to help
support students witdyslexia. He commented that since

implementing the Dyslexia Friendly initiatives, there has

Figure 41: The Dyslexia Friendly School  been an improvement in achievement for students with
Certificate holds pride of place in the foyer

of the school. dyslexiaandfor all students. The key, he states, is

explicitly teaching the standards and concepts athesehole school. Each class uses the
same strategies but there is a progression through the class levels and each skill dovetails.

There was a strong emphasis on visual prompts.

Some examples of the strategies and the progressions} |
1 Days of the week, months of the year and seasc

on display in each class. By the time the stude ] H

get to the senior room they are still displayed bu

they are also teaching thensecond language.

L

This is essential as students with dyslexia often Figure 42: Days of the week and seasor
displays for the seniors were also in

have difficulty with sequencing things including ~ """

time periods.

1 Writing objectives are explicitly taught from a matrix of skitiat carefully break up

the skills into manageable chunk®ne example is under the acronym V.C.O.P.
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Figure 43: V.C.O.P. poster.

This stands fovocabulary, onnectves

(conjunctions)openersand munctuationand

is used to help raise standards in writing. Fi gure 44: AVCOP Su
display with characters representing each

. .. aspect e.g. Violet Vocab.
noticed this in at least three other schools . J

and was curious about who had developed this. On my return from my trip |
investigated where this came from and it appeared that Ros W28DD) from

Andrell Educatiordeveloped this dyslexia friendly framework

U 1Hae Ars ey o
Phrwpes nad ba b bl farant
i ol o teet
L

R T
It w4 sary 1 Follow

Figure 45: An example of how the connectives wer Figure 46: An example of how the connectives
displayed for juniors. were displayed for the seniors.

This highlightsa number of dyslexia friendly strategies, all of whingp students with

dyslexia to process the information and remember it and use it aschesglting tool.

1. Breaking concepts up into chunks
2. Using acronyms

3. Providingvisualcues
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1 Each of the key elements matrix of skills have
beenlevelled so students know what they are
working on and what they need to do to move up {@

the next level. Each teacher has personalised th

V.C.O.P.acronym into visuals and represented witFigure 47: A pyramid of the VCOP
sits on senior st

a 6characteré such as fvthdhelpyoWto €hgagedyouor A Sup
readero such as fAViolet Vocabo ACaptain
These appeal to the students and help them remeh&eoncept. Each class

highlights the appropriate level to work on but each individual student works at their

own level. An example of progression for moectiveqconjunctions)s; a new

entrant may be encour ageddhistwas reinbreedwithnd 6 as

3t

Bob t he(asBabudsskeertencesut once that is achieved, they will be
encouraged to use a range of connectives
6whenéo. The ol der studenevenawidenamfjedb e ex pe
connectives such as 6in addition tobé, OcoO
displays and referred to during teaching. As each class follows the same process, they

are built on throughout the school, ensuring continuity.

1 Vocabulary extensioand studys encouraged not only in literacy but also in

numeracy and across the curriculum.

Figure 48: Prompts for _ _
mathematics symbols with key Flgure 49: Mathematical terms
vocabulary. described.
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1 Studentsvr i te i n pencil unti

Licenceo. A s cumsivewrhingst h e

used.

1 Computer technology is used in a range of ways. The teachers iuwractive
whiteboardn many different ways including having the [ 50 Fen teence
books being read presented on the board for students to follow along. One advantage
of this is that different colourdoackgrounds and letters
can be selected to reduce eye strain and assist with thg

X5
students tracking from left to right. Words can also be jpé* &

.... : o 1
L) .......

highlighted. Students in the senior classes had full use'9ure 51 An example of a
spellchecker or word bank.

an electronic dictionary and thesaurus.

T A AFi & e tfopsbuderts who need extra support is produced in a small folder. It
highlights all the information a teacher needs to know about the student with headings
such as AThings | need and teachers need
transifons. The Year 5 students are actively engaged in the creation of these folders

and help them to understand themselves as learners.

Carr Junior School

e et - AR
At Carr Junior School, | was hosted by Joanne Tﬂﬁﬁﬂ N J‘fﬁ ﬁt

Robinson aeaching Assistantwho worked with

Jill Walpole the Special Needs Coordinator Figure 52: Carr Junior School.
Unfortunately Jillwas away sick on the day of my visit. Joanne explained that they were

working towards the Dyslexia Friendly School Award and therefore | did see a consistent
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approach being used with Wheldrake School and other specialist schools | had visited

previously.

The school uses the City of York Inclusion Service for jgge s
screening and identification of studentshadyslexia and
support with strategies and programmes. Through t

process the school is now undertaking students with

dyslexia are being identified, their needs being met anrigure 53: Anne Crawford (left) talks to
Jill Walpole.

information is being shared wiotused a this shool s .

and is a helpful communication tool.

| noticed the V.C.O.P(Wilson, 2010) was also usedif

school.

Figure 54: Another example of VCOP.

Joanne outlined some of the consistent approaches currently being implemented in the
school. All classes had number lines, alphabets, visual timetabteEsomplex speed sounds

displayed in their class and students and teachers used these consistently.

There was a consistent handwriting scheme used th
helped students with legibility, fluency and speed of
writing. Again, this was aursive odinking script

styleof writing. For the students who had difficulty

with reversing letters there were visaads to help Figure 55: A good visual reminder for
students who reverse letters.

themremember.
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Technology was again used to support students with dyslexia including interactive
whiteboards. A number of programmesreloaded on to jtfor example Speech Language

Therapist programmes.

Teachers are asked to use Efomt on the computevhen making worksheetedc.as it is

more dyslexia friendly

Famous people who were or are known to be dyslexi
were highlighted in a poster to help w#élf-esteem |
note that Winston Churchill featured on many of the

posters saw.

Figure 56: Poster of famous people
with dyslexia.

Joanne commented that staff were receiving training on dyslexia at present and also pointed
out some of the extra suppstie andtherteachingassistants providedThiswasusually a
continuation and reinforcement of the class work and if necessary some small group work on

other programmes such as spelling interventions, speech programmes and phonics.

Carr Junior School appeared to be well on their way to obtairihgl@xia Friendly School

Certificate. | noted again how a whole school approach was very beneficial.

WALES
| meet Michael Davies Chief Executive of tAesiect
Dyslecsia CymruWelshDyslexia Projegtand he kindly

escorted me arourfdarmarthenshire in theuthwestof

Walesand Ceredigion further nortin the west coastThe

Figure 57: Michael Davies and his
wife Sandra outside their home.

61



Welsh Dyslexia Project is a Registered Charity that affers
1 Training
1 Individual support
1 Information andesources
1 Software to help dyslexia individuals and parents
1 Regular conferences
1 E-learning courses on dyslexia for parents, carers, learning assistants and others.
1 Local parent support groups.

1 Workshops

1 Free Support Helpline.

4/5/2010 20:36

Carmarthen was my first stegherel wasfortunateto lunch

with the Leader of th€armarthenshire County Council

Merly Gravell and Gywnne Woolridge the Executive Boardile

Member for Educationand h i | dSereicedirsthe Count

offices Later | also mewith Viv Thomas the Advisory Figure 58: Carmarthenshire

County Offices stand next to the
Teacher.They wereall able to inform me of the systematic "ns of a castle of which the walls
can be seen in the foreground of tr
. o photo.
changes they were currently undergoing within the County.

The Carmarthenshire County Counaeite in the process
of developing a&comprehensiveset of guidelines and a
handbook forsupporting students with dyslexiich

fits within the context of their Inclusion Strateggd

aims to build the capability of schools and teachers in Figure 59: Viv Thomas is pictured here
with me.
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better meeting the needs of the students with dyslexic difBeult

The County has consulted with the Welsh Assembly Governnidr.guidelines are

informed by the British Dyslexia Association (BDA). They have adopted the BDA definition
of dyslexia and havetilised the information contained in the BD¥chievingDyslexia

Friendly Schootesource to create a locally relevant resource that recognises the strong

Welsh ethos in theountythatwarrants the use of fingual resources and assessments.

A collaborative whole school approach is endorsed with stadparents, schools and other
professionals working together for positive outcomes. Their core values are
1 Child-centred teaching.
1 Partnerships with parents and other professionals.
1 Whole school approach.
1 Using a developmental approach; teaching students at the correct level. This requires
differentiation in the classroom.
1 Itis the inclusive classroopractices that havle biggest impact on progress.
1 A shiftin focus fromdiagnosis to responding tbd needs However, there is an
acknowledgemerthat at times a diagnosis may help in identifying the primary needs
of the student and inform the appropriate interventions
1 Ashiftinfocusfromt he O6expertsé onl,ownarghpbagt i ng t h
grounded in the school with support from the professionals such as the Advisory

Teacher for Dyslexia.

Therefore, identification and intervention should take place within the schools in

collaboration with the student and parents. If necessarypduppway of training, extra
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assessments, resources or adeaebe accessed from a range of professionals inclading
Educational PsychologidPupil Progress OfficeiAdvisory Teachersr other professionals

such as a Speech Language Therapist.

To supportthis focus on building school and teacher capability a number of initiatives have
been adopted including a Self Evaluation Checklist which scliselsoidentify their
capability in this area and plan for improvement. Then leads$o a Carmahenshire

Dyslexia Quality Mark.

A Working Party was established to help implement this work. They collabavédtethe
BDA, the Welsh Dyslexia Projeeind other key professional$his group recognised the
need to provide training to the schools #md has been provided to each school in the

County along with a biingual handbooland a battery of County diagnostic assessments

If the schools require further support, they are now required to identify the students with
dyslexia difficulties, gather the relevant data and make a referral to the Advisory Gitwp.
shift from student focus to building school capability has provatedpportunity for the
Dyslexia Advisory Teacher torovide an efficient and equitable service to the 140 schools in

the County Previously this was not possible.

The biggest challenge facing the Welsh medium schools in the Gsuhgt there are no
assessmenty resources ithe Welshlanguageleading to difficulties in accurate and timely
identification. | was informed that on the most patydents are taught in Welsh until they
are abouseven or eighyearsold. Undertakng English language screening tests at seven or

eight years ol d when t hdspllemdte This s ourrdnilyr s t
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being addressed by ti@armarthenshir€ounty. They are working on developingia
lingual dyslexia screening tebut it is a costly exercise to undertake standardisation
translaton. The Welsh Dyslexia Project is hoping to obtain fundingugeport this work and

to help create resources in Welslt recognise this is a big challenge.

At the meetingthis difficulty was the main topic of conversation and favourably |efél¢oyl
Gravell the Leader of the Carmarthenshire County Cosgngijesting plan to help loate
the funds necessary. @lplan she outlinediould require theollaboraton of other Counties.

Michael Daviesndicated that this was great move forward.

Ysgol Gyfun Bro Myrddin
Bro Myrddin Welsh Comprehensive School

Bro Myrddinis aWelshmedium Comprehensive

School in Carmarthewith a roll of approximately 900

students A comprehensive school is a secondary

school starting at Year (ages 11 to 18)l was told Figure 60: Bro Myrddin School

that the s h o mdame & linked to &/elsh legend of Merlin the Wizard.

I met Caroline Walton the Special Educateeds Teacher who i$sa
aspecialist dyslexia teachestho works out of the Dyslexia Unit. She has
key responsibility for the special education services in the semabhas

approximately 130 students on the special needs roll

Requests for Carolineds support co0me

Figure 61: A woaden )
carved o6Me parents, students, teachesd departmentstc.but for students with
Wi zardd st

sduare. dyslexia they are sometimes already identified at their princimycs.
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Sometimes they are identified during the screening process on school entry.

Older students with mild dyslexi@ho have previously managed alrighbmetimes seek

advice and support when they realise they are not managintheigreater worklad higher

level of organisationthe timeframesind the exams during the senior yeatsroline

commented that a diagnosis of dyslexia is helpful for the students so they understand what

the problem is and helps ease their stress. A big benefit ingbgsasents is identification of

the studentsd strengths and weaknesses as th

programmes.

Beyond the Individual Education Plan (IEP) meetings that are held for styokeriterships
with parents are encourabyeiith theiropendoor policy and the annuphrentevenings.

Parents sometimes ring Caroline up with their concerns, to request support or make enquiries.

Caroline coordinates a range of support for the students. Students who have a Statement of
Special Educaticad Need are entitled to a Learning Support Assistant but for others the
students sometimes have the support of a Teacher Aide in the classroom if they have
qualified for the School Action Plus level of servicing. The School Action Rldests may

also get advicer supporfrom specialists outside of the school.

| noticed that Bro Myrddin School also had posters on the wall of famous people with

dyslexia to help raise theel-esteenof students with dyslexia and other students also and

make them all aware that dyslexia is not a barrier to success.

66



One of the strategies | picked up during my discussion with Carol
was a type ofi nieroe nfilnidpe rf iolfe.r oju

the major events in the school outlining what the students are to

expect on these special days. It was probably a strategy mostly Urigure 62: Reminder flip
file.
for students on the autistic spectrum but could also be used for
students withldyslexia who often have memory and organisation problems. The flip file had

the title of the event with a visual picture to remind and cue the student in and the information

contained was short and succinct with only the essential pieces of infornegtresanted.

The students who requiredghype of sipport would be able to discuss the pending event
and the expectations and responsibilities and routines of the day with Caroline or one of her
staff. | liked the way this was able to be reused eaah with only a date to accompany it if

necessary. |assumed this was available in English and Welsh versions.

Each curriculum department was charged with the responsibil#gaaimmodating the

students with special educational needs by providindl gmaup teaching. These groups
changed according to the needs. Caroline commented that these small groups were not
always suitable for some students with dyslexia. She needs to monitor this and provide the
appropriate support for them in class. Somes this entails providing a scribe for class

work and in exams.

Caroline also raised the lack of Welsh resources and assessment tools as a big clsdieenge.
thought that the most likely place for developing the Welsh assessment tools wthéd be
Dyslexia Unit at BangorUniversitybut was concerned that they may not havduhding to

continue.
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Queen Elizabeth High School

Ysgol Uwchradd Y Frenhines Elisabeth

Queen Elizabeth Schorsl a comprehensive {ingual

school with aspecific dyslexia unit. The roll is over 1000 Figure 63: Queen Elizabeth High

School.
students with 30 students with a Statement of Special Educational Need but there are no
students with dyslexia holding this level of resourcifigey are resourceddm within the

schoolbutwith some support from the Advisory Ted8chool Action and School Action

Plus Statement levels).

| metVicki Brook who is the Specialist Dyslexia Teacher at the school. She reiterated the

same as other schools | had visite&ngland thatt has become more difficult to obtain this

level of resourcing now for students with dyslexia but it varies across the Couités.
acknowledged the Carmarthen Countyds work on
variation acros Counties, creatingequityissuedor students but she hastens to add that

they are working on a consistent definition.

Vicki is based in the Dyslexia Unit. She ensures thg
students with dyslexia are supported in their
mainstream classes by building teacher awareness
capability. She believ thle way f

Sometimes the students come to the Unit for extra Figure 64: Vicki sits alongside some
students who were working on computer

teachig and supportStudentsoften worked on assisted programmes.
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computer programmes such as typing tutors or phonics and memory programmes while
othersweregetting extra support for their class workhe students commented tliaeylike

the support they get in the unit.

When Vicki is not in the unit she is supporting and monitoring the students in their classes
and helps to build teacher awareness of dyslexia both informally and with professional

development.

Students are usually identified as having a need frompheaary school but sometimes they

are identified in the entry assessments or later. For students who come from a Welsh medium
school toan English medium school like thosie therere challengsin identifying the core

issue, given the change in langea | thought that the challenge of a student changing

schools from one language to another is sometimes faced in New Zealand when students

-2 .

leave a Maormediumschool and enter an English mediufh § & 5 %
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school. —

Again there was a strong emphasis on buildetfesteem

with the recognition of local and international successfulFigure 65: Another poster of famous
peoplewith dyslexia.

people who also have dyslexia.

Following Carmarthen we made our way north to Aberystwythe County ofCeredigion
on the midwest coast of Wales where | was guided by Barbara Hoi&dater, also from
the Welsh Dyslexia Projectin Aberystwyth,l visited two secondary schools and tlnel

lunch withEifion Evans, Ceredigion County Director Education andCommunity Sevices
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Department. This was a casual affair but the main topic of conversation being the challenges

for the Welsh people to retain their language.

Ysgol Penglais _Ill_mmm"'m"_
p——— ),

Penglais School E,?SEE:%% ® d
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Pengdais is an Engish medium comprehensive school with a roII

of approximately 1500 studeritsAberystwyth | met Liz Ball

the Additional Learning Needs Coordinat@he discussed the

role of the Dyslexia Centre and the support offered to the stuc

Figure 66: Barbara Horsfall-
and teahers. Turner (left) and Liz Ball.

Students with dyslexia are usually identified from their previous school but they are also
identified via other inschool assessments and teacher observati®efgrrals can be

informal or formal via the curriculum department heads.

Liz explained that there has recently been a shift in the national policy for provision of

service to students with special needs to being-aschool and inclass responsibility This

was definitely being reinforced in all the schools | was visitiigeaefore the Special

Education Needs staff are now supporting class teachers to identify students experiencing

di fficulties and respond to the pupilsd dive
appropriate learning within the class. Sometimes this meahghe teacher has to provide
anadapted ur r i cul um. Each curriculum department
needs and sometimes this will involve some small group teachilf.year seven, eight and

nine levels have smaller class site$ielp students who are experiencing difficulties. To
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help teachers with the changes, the Additional Educational Needs teaching staff have

produced a helpful guide for staffome staff have specialist dyslexia training.

Despite the focus of teachisgudents within the clas$ia Dyslexia Centrstill offers
additional support for studenter small group teaching atherextra support from the staff.
Some students work on computer assisted learning programmes for spelling,,phonics

memory skillscomprehensigretc.as well as typingutors.

Figure 67: Two students being supported

by one of the Dyslexia Centre teachers. Figure 68: The student in the photograp
Barbara Horsfall-Turner looks on. loved to use the interactive whiteboard a

he liked the movement it offered.

As well as this, teachers make up worksheets and games to help support students e.g. bingo
cards for vocabulary or word recognition apeliing. At times the teachers may also use a
commercial phonics skills programme and students work through this at their owrlLjzace.
commented that the teaching in the Dyslexia Centre is a cumulative;sensirystructured

phonological programmef both reading and spelling.

Students are also supported by other provisions in the school such as the Basic Skills Centre

andthe Pastoral Care staff who offer mentoring and behavioural support if necessary.
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Ysgol Gyfun Gymunedol Penwiddig
Penweddig Community Secondary School
PenwiddigSchoolis a Welshmediumsecondary chool

with a roll of approximately 700 studeratso located

in Aberystwyth Much like Jo Richardson Community
Figure 69: Penweddig Community School.

School, the building is leased by the schotilhas a

Dyslexia Centre that has been running for a couple of
years. | met Demelza Jenkins who is the Additional
Needs Teacher and Dyslexia Teacher and Shan

Bergmanski thé&pecial Needs Coordinator.

Figure 70: Left to right: Shan
Bergmanski, Barbara Horsfall-Turner,

N .. me, Demelza Jenkins.
The systems and procedure®anwiddigwere similar

to thoseof Pendais School beingn the same CountyHowever, being a Welsh medium

school posed similar challenges to that of Bro Mimdchool

Demelza has had experience teaching in the primary levelaarsiders that secondary

schools are better resourced for students with dyslexia than primary seheoésshe found

it was difficult to get support for students. She thought at times, parents had to fight for the
children to get what they neededemelzadescribed how she was previously employed as
anitinerant teachewho supportegrimary schooktucents with dyslexia for two and half

hours a week She commented that this was an inefficient way to offer support asaghe

end up only gettin@0 minutes per studenWorking in the secondary sector she is able to
utilise her knowledge more efficientby offering support to the teachers and the students

without wasting time travelling around the county.
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